Bradworthy Community Primary School

School Policy Statement

for

History

Rationale

The study of history involves learning about everything that happened in the past.  

At Bradworthy Community Primary School, opportunities are provided for all pupils to develop an awareness of the past and to consider whether the way we live today is because of the people and events of yesterday.  Our school is committed to offering a broad and balanced curriculum to all its pupils.  An understanding of historical change and the people and events that shaped that change remain a vital part of the life long skills our pupils need to go forward into a ever more rapidly changing world.  In order to ensure that our school prepares its pupils to be citizens of a multicultural, multifaith world, we have chosen to undertake further historical work in non-European cultures.

Purpose

1.  To establish and entitlement for all pupils.

2.  To establish expectations for the standards to be achieved.

3.  To clarify the principles by which History Study Units have been chosen and designed.

4.  To build upon what pupils have learned previously and promotes continuing across the school.

5.  To show how the historical content of the Study Units is used to give pupils planned systematic opportunities to develop process skills specific to History (the Key Elements) and a developing sense of chronology.

Aims

1.  History contributes to the school’s aims by:

· Enabling pupils to understand how and why people behave as they do now;

· enabling to understand themselves;

· giving pupils the confidence and ability to try to improve themselves and their world;

· helping pupils develop a sense of responsibility for the world in which future generations will live;

· enabling pupils to ask and answer significant questions;

· enabling pupils to think for themselves and to reach fair and rational conclusions about complex human situations;

· inspiring in pupils a lasting interest and enjoyment of learning about the past.

2.  To fulfil these aims it is expected that teachers throughout the school have a secure subject knowledge so that they can organise suitable activities which develop pupils’ knowledge, understanding and skills.

Guidelines      

1.  Through their study of history, pupils are given opportunities to develop their thinking and understanding of events of the past and the relevant history skills throughout Key Stage 1 and Key Stage 2.  

2.  There are five main aspects of historical knowledge, understanding and skills which apply at each Key Stage.  These were previously known as the Key Elements:

· Chronological understanding;

· Knowledge and understanding of events, people and changes;

· Historical interpretations;

· Historical enquiry;

· Organisation and communication.

3.  Each aspect is equally important and they are closely related.  They should be developed through the areas of study where appropriate as not all them are applicable to all areas of study. 

4.  The main aspects to be developed through each History Study Unit are shown in the long term planning document that follows.

1.1  The main aspects of historical knowledge, understanding and skills.

1:  Chronological understanding.

· To develop a sense of time, recognising that some things change and some things stay the same.

2: Knowledge and understanding of events, people and changes.

· To investigate how and why events happen and how events may be linked

3: Historical interpretations.

· To consider what it was like to have lived at different periods and what motivated the people who lived then, recognising that although we can think about they way they thought, we cannot think in the way they did.

4: Historical enquiry

· To recognise that we cannot know everything that happened in the past as people and events in the past are sometimes represented and interpreted differently.

· To explore the use of a variety of sources to find out about the past

· To provide opportunities to study a variety of different kinds of history - local, national and from other parts of the world, from recent times to ancient civilisations.

5:  Organisation and communication

· To provide opportunities to study history from a variety of perspectives including social, economic, political, cultural and religious.

1.2  Where good teaching and learning take place:

· teachers plan to start from pupils’ own experiences, interests and prior learning;

· pupils progress in their understanding, knowledge and skills of history through the planned integration of the Key Elements and the Programmes of Study within and across the Key Stages;

· teachers make clear what and how pupils are expected to learn and what they are expected to get better at;

· pupils are given a wide variety of activities that focus on history;

· teachers organise learning around questions that engage and challenge all pupils;

· cross-curricular topics link subjects which clearly support, enrich and promote each other, whilst recognising and developing the essential elements of each;

· pupils are given a wide variety of types of sources to investigate; pictures, stories, buildings, texts;

· planning within and across the Key Stages encourages the pupils' awareness of chronology and how the different periods of time studied are linked;

· pupils are actively involved in historical enquiry and encouraged to think for themselves: 

· asking historical questions;

· investigating evidence; 

· seeing how the sources and narrative are connected; 

· looking for patterns in how things happen and why people did things;

· pupils investigate the variety of ways in which the past has been represented, eg through narrative, poetry, films;

· pupils are encouraged to understand that there are different interpretations of the past;

· pupils learn to use a variety of ways to communicate their understanding, using specialist vocabulary where appropriate, for example, in writing, pictures and drama.

· teachers are reflective about their teaching and the impact that it has on the pupils’ acquisition of historical knowledge, understanding and skills.
· study of history is effectively embedded in a topic which encompasses other curriculum areas too. 
1.3  Progression in the main aspects of history

	Key Elements
	By the end of Y2
	By the end of Y4
	By the end of Y6

	1. Chronological understanding
	Use terms concerned with the passing of time, such as then, now, in the past.

Order events and objects.
	Recognise that the past can be divided into periods of time such as Tudor, Victorian.
	Make appropriate use of dates and chronological conventions such as BC, AD, century and decade.

	2.  Knowledge    and understanding

of events, people

and changes.
	Demonstrate factual knowledge and understanding of aspects of the past beyond living memory and of some of the main events and people studied.
	Demonstrate factual knowledge and understanding of the some of the main events and people covered in the study units.
	Demonstrate factual knowledge and understanding of aspects of Britain and other countries drawn from the KS2 POS. Describe some of the main events, people and changes studied.

	
	Make distinctions between aspects of their own times and past times.
	Recognise some of the similarities and differences between periods.
	Use this factual knowledge and understanding to describe characteristic features of past societies and periods and identify changes within and across periods.

	
	Begin to recognise that there are reasons why people in the past acted in the ways they did.
	Begin to give reasons for, and the results of, the main events and changes studied, and why people in the past acted as they did.
	Give some reasons for, and the results of, the main events and changes studied, and why people in the past acted as they did. 

	3. Historical

interpretations
	Begin to identify some ways in which the past is represented.
	Identify with confidence some of the different ways in which the past is represented.
	Show how some aspects of the past have been represented and interpreted in different ways.

	4.  Historical enquiry
	Answer, through simple observation, questions about the past by using sources of information.
	Ask and answer questions about the past by using sources of information in a variety of ways.
	Select and combine information from more than one source of information to find out about aspects of the periods studied.

	5.  Organisation and communication
	Convey an understanding of the past in a variety of ways - written, oral and pictorial.
	Present recalled or selected information, using specialist terms in ways which show understanding.
	Produce work, organised and structured appropriate for the purpose.


1.4  Questions related to the main aspects of history 

1. Teachers can use these questions as the basis for activities to help structure pupils' learning in history.

	Chronology



	1.   Which came first / last / in between?

2.  Which things in the story are old / new?

3.  Which of these would grandparents have known / used?

4.  Which of these pictures goes with which historical period?

5.  Organise these events into the order in which they happened?

6.  Which of these objects / pictures is in the wrong historical period? (anachronism)

7.  Explain how you matched a series of events with a set of dates.

8.  Explain which of these things you associate with a particular period.

9.  Which developments link these periods together in terms of change and continuity?

10.  Is the use of this chronological convention (eg scientific revolution, dark ages) justified?




	2.  Range and depth of historical knowledge and understanding



	1.  Do we still do this in the same way today?

2.  What things changed during the course of this story?

3.  What was happening there at the same time that this was happening here?

4.  How is this development similar to that one in another period?

5.  Did everyone living then agree with this idea?

6.  Why did some people believe this while others believed that?

7.  How did people's ideas about that change during the period?

8.  How did people in this period think differently from people in that period?

9.  How does this feature reflect the prevailing attitudes of people living at this time?

10.  Why did that happen in that this place at this time, and not in that place at that time




	Reasons and results

	1.  Why did this person do / not do this?

2. Why did this happen / not happen?

3.  What changed after that happened?

4.  Was this the only cause of that?

5.  How can we sort these reasons / results into different types?

6.  Which of these reasons / results was the most important?

7.  Which long term / short term factors explain this?

8.  If this had not happened, would that still have happened?

9.  Why did this happen even though that was not the case?

10.  Why can this be described as a turning point?




	Interpretations of history



	1.  Where else, besides in this story, can we see pictures of that?

2.  Where else have we heard about this before?

3.  How is the information in this book / picture etc different from the information in that one?

4.  Where do these two sources of information disagree?

5.  In which part of this written source does the author give his / her opinions?

6.  What did the person who painted this picture intend it to say about its subject?

7.  Which pieces of evidence support this interpretation of events?

8.  Which parts of the text / picture etc were intended to influence people in that way?

9.  Is the author of this source being fair to the person?

10.  Which of these interpretations do you find the most convincing?




	Historical enquiry and communication



	1.  What's happening in this picture?

2.  What can we learn about this person / event from this source of information?

3.  Which of these sources can help us find out more about this person / event/ development?

4.  Let's pick out from what we know about this topic some information that will help us answer this question?

5.  Does this piece of information show that this is likely to be true?

6.  Where could we find out more information about this person / event/ development?

7.  Does the author of this source have any reason to distort the truth?

8.  What information would / not have been available to the author of this source?

9.  What are the advantages / disadvantages of using this source of information?

10.  Analyse the available information and present your conclusions and your supporting evidence?




1.5  Continuity and Progression

1.5.1  Pupils in the Nursery and those in Reception who are not yet five, are given carefully planned opportunities on which their future history work is based through the Early learning relating to their Knowledge and Understanding of the World.

	Early learning goals for knowledge and understanding of the world



	By the end of the foundation stage, most children will be able to:

(  find out about past and present events in their own lives, and in those of their families and other people they know.



	National Curriculum Level 1 description for History



	Pupils recognise distinctions between past and past in their own and other people's' lives.  They know and recount episodes from stories about the past.  They find simple questions to some simple questions about the past from sources of information.


1.5.2  These foundations give pupils a beginning sense of chronology about events and people in their own immediate families and lives.

1.5.3  Continuity between the two Key Stages needs to be carefully planned in order for progression to be made and so that each Key Stage can underpin the others, without repeating what is taught and learned.  

1.5.4  Therefore it is equally important that Key Stage 1 teachers are aware of the History Study Units at Key Stage 2 and that Key Stage 2 teachers are aware of what the pupils will be studying at Key Stage 3.  

1.5.5  All pupils should be made aware by their teachers that a History Study Unit will be expanded and developed in the future.

1.5.6  Areas which lend themselves to co-ordination between Key Stages 1 and 2 include:

	Key Stage 1
	Key Stage 2

	'Within living memory' 

Local people / events

Stories

Famous people / events

A period beyond living memory
	Britain since 1930;  local history

Local history 

Romans, Anglo-Saxons and Vikings

Life in Tudor times

Victorian Britain

Britain since 1930)

Local history

Non-European units eg Ancient Greece, The Benin, The Egyptians and The Aztecs


1.5.7  Areas which lend themselves to co-ordination between Key Stages 2 and 3 include:

	Key Stage 2
	Key Stage 3

	Romans, Anglo-Saxons and Vikings

Britain and the wider world in Tudor times

Victorian Britain

Britain since 1930

Local history
	The Roman Empire (optional)

The Making of the UK.  1500 - 1750

Britain 1750 - 1900

The 20th Century World

Local reference in British Study Units




1.6  Programme of Study for Key Stages 1 and 2

Key Stage 1

1.6.1 Knowledge, skills and understanding
Chronological understanding
1  Pupils should be taught to:

  a  place events and objects in chronological order

  b  use common words and phrases relating to the passing of time.

Knowledge and understanding of events, people and changes in the past 

2  Pupils should be taught to:

   a  recognise why people did the things, why events happened and what as a

      result

   b  identify differences between ways of life at different times.

Historical interpretation
3  Pupils should be taught to identify different ways in which the past is represented.

Historical enquiry 

4  Pupils should be taught:

   a  how to find out about the past from a range of sources of information 

   b  to ask and answer questions about the past. 

Organisation and communication
5   Pupils should be taught to select from their knowledge of history and 

    communicate it in a variety of ways.

1.6.2 Breadth of study

During the key stage, the pupils should be taught the Knowledge, skills and understanding through the following areas of study:

a  changes in their own lives and the way of life of their family or others                         

   around them.

b  the way of life of people in the distant past who lived in the local area or

   elsewhere in Britain

c  the lives of significant men, women and pupils drawn from the history of 

   Britain and the wider world

d  past events from the history of Britain and the wider world.

1.6.3 During Key Stage 1 pupils at our school will undertake the following History Study Units:

Class 1 ( Foundation / Year 1 )
	
	

	Year A
	

	Year B
	


Class 2 ( Years 1 /2 )
	
	

	Year A

	

	Year B

	


1.6.3  When planning their History Study Units, Key Stage teachers must remain aware of children in their class who may have already experienced a history topic because they have been in the class for more than one year. This must be taken account of at the planning stage and this may require the planning of different topics and / or history units.
Key Stage 2

1.6.5 Knowledge, skills and understanding

Chronological understanding

1  Pupils should be taught to:

a  place events, people and changes into correct periods of time

b  use dates and vocabulary relating to the passing of time, including ancient,

Modern, BC, AD, century and decade. 

Knowledge and understanding of events, people and changes in the past.
2   Pupils should be taught:

a about characteristic features of the periods and societies studied, including

the ideas, beliefs, attitudes and experiences of men, women and pupils in the past;

b  about the social, cultural, religious and ethnic diversity of the societies

studied, in Britain and the wider world;

c  to identify and describe reasons for, and results of, historical events,

situations, and changes in the periods studied;

d  to describe and make links between the main events, situations and changes

within and across the different periods and societies studied.

Historical interpretation
3   Pupils should be taught to recognise that the past is represented and interpreted in different ways, and give reasons for this.

Historical enquiry

4   Pupils should be taught:

a: how to find out about the events, people and changes studied from an 

appropriate range of sources of information, including ICT-based sources;

b: to ask and answer questions, and to select and record information relevant

to the focus of the enquiry.

Organisation and communication

5   Pupils should be taught to:

a: recall, select and organise historical information;

b: use dates and historical vocabulary to describe the periods studied;

c: communicate their knowledge and understanding of history in a variety of ways.

6.6  During Key Stage 2, pupils will cover the following History Study Units:

Class 3 (Years 3 / 4 )
	
	

	Year A

	

	Year B

	


Class 4 (Years 4 / 5 )
	
	

	Year A

	

	Year B

	


Years 5 ( Years 5 / 6 )
	
	

	Year A

	Local History – The Tudors
London – from pre-roman times to present day

	Year B

	Local History – The English Civil War
Local History – The Victorians
North Wales – The Victorians


6.7  When planning their History Study Units, Key Stage teachers must remain aware of children in their class who may have already experienced a history topic because they have been in the class for more than one year. This must be taken account of at the planning stage and this may require the planning of different topics and / or history units.

2  Strategy for implementation

2.1 Entitlement and curriculum provision
2.1.1  Our scheme of work has been designed using the best elements of our own established planning and some parts of the QCA scheme.  It ensures that:

· history is allocated 3% of curriculum time across each Key Stage, amounts to 24 hours at Key Stage 1 and 27 hours at Key Stage 2 per year;

· pupils experience history regularly at least every other term;

· at Key Stage 1 some curriculum time has been allocated so that history is the main focus, but some history is sprinkled amongst other work;

· at Key Stage 2 time to complete the units of work is clearly identified and must be adhered to;

· pupils study history from different perspectives (e.g social, economic, political, cultural) across a range of locations (local, national, and world) and from recent times to the present.

· the learning objectives for units of work cover a balance of experiences as set out in the “aims” section above;

· teachers are clear about the learning objectives for units of work but they are encouraged to try new approaches and methods;

· teachers are expected to set work that is in line with the scheme’s statement of the standards expected for the age and stage of the majority pupils in the lesson and to set work for those pupils who are capable of going further and for those who make slower progress;

· the teachers use history to reinforce our work in literacy and to make strong links with art and geography;

· the pupils take part in visits to sites of historical as indicated in the termly planning; this is at least twice at Key Stage 1 and three times at Key Stage 2; and learn from visitors who help pupils with the research about the past.

2.2  Teaching and learning

2.2.1 In line with the school’s teaching and learning policy, in history teachers:

· start from pupils’ own experiences, interests and prior learning;

· revisit and build on pupils’ prior knowledge, understanding and skills;

· organise learning around questions that engage and challenge all pupils;

· make it clear what and how pupils are expected to learn and what they are expected to get better;

· give clear explanations using relevant examples and analogies;

· use a wide variety of resources and approaches;

· encourage pupils to think for themselves;

· show pupils how to communicate their findings in variety of ways;

· show how pupils how to connect what they learn in history with other subjects;

· encourage pupils to enjoy and engage in “doing” history;

· be reflective about their teaching and the impact that it has on the pupils’ acquisition of historical knowledge, understanding and skills.

2.3  Learning across the National Curriculum 

2.3.1  Promoting pupils’ spiritual, moral, social and cultural development through history:

( spiritual development, through helping pupils to appreciate the achievements of past societies to understand the motivation of individuals who made sacrifices for a particular cause;

( moral development, through helping pupils to recognise that actions have

consequences by considering the results of events and decisions, and to explore 

how different interpretations of the past reflect different viewpoints and values;

( social development, through identifying how different societies were organised in the past and considering different political structures;

( cultural development, through helping pupils recognise differences and similarities between cultures and within cultures over time, and explore a range of sources and different interpretations of what constitutes culture and cultural development.

Promoting citizenship through history

History can play a significant part in promoting citizenship by:

(  developing pupils’ knowledge and understanding about political aspects of history, including central and local government, the key characteristics of parliamentary and other forms of government, the development of franchise, the role of national and international organisations, and examples of different forms of action to effect change;

(  providing opportunities for pupils to discuss the nature and diversity of societies in Britain and the wider world;

(  developing pupils’ enquiry and communicative skills and, in particular, the ability to critically evaluate evidence and analyse interpretations.

Promoting key skills through history

History provides opportunities for pupils to develop the key skills of:

( communication, through reading and responding to a range of sources of 

information including pictures and graphs when planning and carrying out historical enquiries, and through taking part in discussions, asking and answering questions about the past and present findings in a variety of ways;

( application of number, through using dates to calculate the length of time between events, or the average life span of people living in the local area from headstones, and through carrying out calculations from databases as part of historical enquiries into trends and developments:

( ICT, through using the Internet, CD-ROMs and e-mail for historical enquiries, 

developing databases, sorting, editing, reorganising and structuring information on screen, and presenting their findings:

( working with others through planning and carrying out historical enquiries that are classroom based or take place on a visit to a museum, gallery or site in small groups with specific historical questions to answer. 

( problem solving through finding out about the past by investigating a specific question or issue, deciding what information they need to know, identifying relevant sources of information and discussing their conclusions.

Links with literacy   

Work in history provides opportunities for pupils to apply their language and literacy skills.  These opportunities are identified in medium term planning and teachers exploit them fully in lessons.  At Key Stage 1 pupils are expected to extend their technical vocabulary, talk about what they see and read and communicate this in different ways.  They are expected to attempt to provide reasons and explanations.  At Key Stage 2 pupils are expected to use vocabulary about life in the past but also about the processes of finding out about the past.  They are expected to use and develop their library and research skills in order to locate information.  They are expected to organise their findings and present them to different audiences and different purposes and evaluate the reliability of the sources they use.

Examples of writing for different purposes might include:

· Year 2 pupils use language of the time to write a simple account about the Great Fire;

· Year 4 pupils select and sort information to explain why Aztecs were good at war;

· Year 6 pupils create a “propaganda” newspaper about happy evacuees.

Leadership and management roles and responsibilities

The subject leader has the responsibility to take a lead in developing history further across the school within the school’s improvement plan; monitoring the effectiveness of teaching and learning; and the use of resources.  Teachers and educational support staff can expect informal support from the subject leader, support arising from the school improvement plan and identified in appraisal and induction programmes.

Monitoring and evaluation

All teachers are responsible for monitoring standards but the subject leader, under the direction of the headteacher, takes a lead in this.

Monitoring activities are planned across a two year period and, as appropriate, they will include: 
· staff meetings to analyse samples of pupils’ history work to evaluate standards (attainment and progress); 
· the subject leader to analyse teachers’ planning files to monitor coverage and balance of curriculum planned; 
· subject leader to use monitoring days per year to undertake lesson observations; 
· the subject leader to discuss with named governor the school’s planning and developments.  These discussions arise from governors’ planned visits; 
· the subject leader monitors ongoing displays and work in hand in classrooms by visits, outside of lesson time; 
· the subject leader to prepare a short summary for the governing body; 
· the subject leader and headteacher to analyse annual teacher assessments;

· the headteacher to monitor annual reports to parents.
Assessment and Recording
Teachers analyse pupils’ progress at the end of each school year to complete the annual report to parents.  This is achieved by analysis of the teachers’ end of unit assessments.  These assessments record the attainment (in terms of historical knowledge, understanding and skills) achieved by the majority of the pupils in the year group.  This is supplemented by the assessment of those pupils who exceed expectations significantly and who fall significantly short of the expectations.

The most effective assessment takes place before, during and after units of work.  Before each unit of work teachers establish the pupils’ level of knowledge, understanding and skills.  Teachers do this by reference to previous assessments and through discussion, questioning and the technique of concept mapping.  These assessments are used to refine planning so that activities are suitably challenging.

Inclusion

To ensure that pupils of all abilities make worthwhile progress in history:

· all pupils tackle the same core enquiry questions.  

· teachers provide suitable ways for pupils of different abilities to access difficult ideas.  For example for low attaining pupils, by narrowing the range of information to be used; by increasing the degree of support through their own advice; by using relevant resources; or by the use of other adults.  

· teachers should challenge higher attaining pupils by expecting them to interrogate more demanding sources by expecting them to work with greater independence and by raising expectations about how they might communicate their ideas.

teachers use a range of teaching styles in each lesson in order to match the range of learning styles represented in a typical class.

Staff development

To develop staff confidence and competence in teaching history:

· The subject leader will attend DCS area conferences;

· Whole school training needs are identified as a result of the monitoring and evaluation programme;

· Other training needs are identified through induction programmes and performance management; .

· The subject leader will arrange for relevant advice and information from courses to be disseminated and, where appropriate, to be included in improvement planning and turned into practice;

· Where necessary, the subject leader leads (or arranges) school based training;

Teacher Resources
A range of resources are available in school.

The co-ordinator will monitor their use and effectivness and where appropriate and beneficial new resources will be made available.
Class teachers will be responsible for ensuring that appropriate resources, which match their teaching needs, are available at the planning stage. If they are not this will be rectified through liaison with the subject co-ordinator 
