Bradworthy Primary School

School Policy Statement

For

Religious Education

The purposes of this policy are to:

· outline the importance of Religious Education to the curriculum;

· state the school’s approaches to this subject in order to promote public, and particularly parent’s and carer’s, understanding of the curriculum;

· establish expectations for teachers, teaching this subject;

· promote continuity and coherence across the school.

Introduction

The importance of religious education to the curriculum

Religious education is about the distinctive ways in which human beings express their understanding and experiences of life.  It provides pupils with opportunities to reflect upon human experiences that give rise to fundamental questions of life and death and to consider values and commitments.  This is done in the context of some of the world’s living faiths.  It provides opportunity to study Christianity and the principal religions of Britain.  The subject contributes to the development of the pupils’ own beliefs and values and a sense of identity.  The subject promotes attitudes and values necessary for responsible citizenship in a democratic and pluralistic society.  Religious education engenders respect for the beliefs and values of others.  It does not promote a religion or particular set of beliefs.  This kind of nurturing is the privilege of the home and faith communities to which pupils belong.  The religious education taught in our school is based on Devon’s Agreed Syllabus.

The aims of religious education and how these contribute to the school’s aims

The school aims to:

· encourage a reflective approach to living;

· enable the pupils to gain knowledge and understanding of Christianity and the principal religions of Britain;

· provide pupils with opportunities to reflect on their experiences of life;

· contribute to the development of their own beliefs and values.

In addition to these aims, we expect pupils to develop attitudes including a willingness to explore the religious and spiritual experiences of humanity and commitment to searching with an open mind

Strategy for implementation

Entitlement and curriculum provision

· Religious education is taught easch week at Key Stage 1.  At Key Stage 2 some units of work are continuous and require weekly lessons, and others are blocked and require more time allocated in some weeks and non in others.  Decisions about this are indicated in planning.

· The pupils spend the majority of curriculum time studying Christianity, as that is what is well represented in our own community.

· At Key Stage 1 pupils learn about the principal religions of Britain by studying a relevant aspect of one of the religions in every unit of work.  In this way, pupils are introduced to the wider concept of religion and to the richness and diversity of world faiths.

· At Key Stage 2 pupils study other world religions discretely.

· All units require teachers to include opportunities for pupils to reflect on meaning (Target 1) and learn about religion (Target 2).  Work on both is included in most lessons.

· The scheme includes a full study of Christianity as required by the Agreed Syllabus and each of the principal religions as required by the Agreed Syllabus.

· Teachers provide stimulating and challenging experiences that enable pupils to gain enjoyment from their studies.

· Opportunities for visits to places of interest and visitors to school are features of the curriculum.  In this way pupils have first hand experiences of the religious traditions.

· The learning objectives identified in the units of work cover the full entitlement for pupils.

Teaching and learning

· Pupils are provided with as much first hand experience of the principal religions as possible and artefacts and authentic resources are used wherever possible.

· Where religious artefacts are used they are treated with the respect they would be given if they were being used in their actual setting for worship.

· Religious education is taught with the following principles in mind:

The role of the school is not to seek commitment by the pupils to a particular religion.  Teachers should not use the first person (avoid “I think that …”).  Teachers should not assume that pupils are members of any faith community.  Therefore, teachers should not use the second person in the context of describing what a pupil does or believes (avoid “When you go to church …” rather - “When Christians/Jews go to church/synagogue …”).  The integrity of pupils is respected and they are never asked or expected to believe the claims of the Bible.

· Biblical material is presented as the sacred text of a believing community which regards it as the Word of God.

· Biblical stories are used to identify what they teach believers about God and his relationship with people.

· Pupils are provided with opportunities to explore the themes they perceive in the story.

· The experiences and views that pupils bring from home and faith communities are always valued.

Assessment and recording

· Annual reports for all pupils are completed once per year based on assessments carried out after each unit of work.  Reports include a brief description of the work covered and identify the standards achieved.  Personal and constructive comments are included.

· Learning outcomes and assessment activities are identified in each unit of work in the scheme.

· Work in religious education is assessed in accordance with the school assessment policy.

Continuity and progression

Each unit in the scheme of work indicates how it builds on previous units which have similar learning objectives and how it leads into the units which follow.  This helps teachers take account of how the unit is developed later.

In each unit the expected levels of achievement are identified and these are based on the appropriate level statements for the age and stage of the pupils.

Teachers need to be aware of, and take account of pupils’ achievements in their previous learning.

Organisation

Teachers teach religious education to their own pupils.  Teachers decide on the appropriate organisation in lessons.  All activities are based on the scheme of work.  Teachers organise activities so that pupils of all ages work as a whole class, in small groups and individually over time.

In classes where pupils are from two year groups, there is a rolling programme so that pupils study the same unit, but tasks are differentiated appropriately.

Teachers need to prepare material to extend the learning of the most able pupils for each unit of work rather than for each lesson.  Teachers should seek guidance from the subject leader if required in relation to this.

Where parents exercise their right to withdraw their pupils from religious education parents are invited to discuss their decision with the headteacher.  The headteacher will explain the religious education policy and attempt to identify the reason for withdrawal and agree alternative arrangements.

The scheme of work

Work in school will be based upon QCA materials and The Agreed Syllabus. 

The school will take note of further developments from QCA and the local Standing Committee as they arise.

Where ever possible work in religious education should be linked to other curriculum areas through topic work. 
Learning resources

A central resource is established in which there are religious texts; pictures; artefacts; posters; fieldwork sites; videos, CD ROMs and lists of visitors who have, in the past, contributed to units of work.
Contribution to other aspects of the curriculum

Literacy

Key words and vocabulary are identified in the scheme of work.  The basic resource kit for each unit includes specific vocabulary on large cards which should be displayed for the duration of the topic.

The teaching activities include tasks closely related to the National Literacy Strategy.  Appropriate religious education texts that are suitable for use in the literacy hour are identified in each unit.

ICT

The scheme of work identifies relevant websites, and CD-ROMs.  Some units of work expect that the pupils present their work using ICT.  Where this is the case teachers should ensure that all pupils complete it because it forms part of their entitlement in relation to ICT.

Spiritual, moral, social and cultural development of pupils

Religious education makes a major contribution to the moral, social and cultural development of all pupils.  It makes a particularly strong contribution to their spiritual development.  The scheme of work identifies opportunities for pupils to explore their own feelings and beliefs, to study the beliefs and values of others, to empathise with others, to ask puzzling questions and explore the responses from the faith communities.  

Personal, social and health education

There are links with PSHE when religious education explores self-awareness, inner feelings and emotions, and personal relationships.  Those areas developing a respect for the beliefs and values of others also make a major contribution.  The use of appropriate teaching and learning styles contribute to this.  Group work provides opportunities for collaboration.  Discussions are conducted in an atmosphere of mutual respect.  Religious education differs from PSHE in that it explicitly explores how the principal religions address the issues.

Staff development

To develop staff confidence and competence in teaching religious education:

· The subject leader will attend DCS area conferences;

· Whole school training needs are identified as a result of the monitoring and evaluation programme;

· Other training needs are identified through induction programmes and appraisal.

· The subject leader will arrange for relevant advice and information from courses to be disseminated and where appropriate is included in improvement planning and turned into practice;

· Where necessary, the subject leader leads (or arranges) school based training;

Leadership and management roles and responsibilities

The subject leader has the responsibility to take a lead in developing religious education further across the school within the school’s improvement plan; monitoring the effectiveness of teaching and learning; and the use of resources.  Teachers and educational support staff can expect informal support from the subject leader, support arising from the school improvement plan and identified in appraisal and induction programmes.

Monitoring and evaluation

All teachers are responsible for monitoring standards but the subject leader, under the direction of the headteacher, takes a lead in this.

Monitoring activities are planned across a two year period and, as appropriate, they will include: 

· staff meetings to analyse samples of pupils’ history work to evaluate standards (attainment and progress); 

· the subject leader to analyse teachers’ planning files to monitor coverage and balance of curriculum planned; 

· subject leader to use monitoring days per year to undertake lesson observations; 

· the subject leader to discuss with named governor the school’s planning and developments.  These discussions arise from governors’ planned visits; 

· the subject leader monitors ongoing displays and work in hand in classrooms by visits, outside of lesson time; 

· the subject leader to prepare a short summary for the governing body; 

· the subject leader and headteacher to analyse annual teacher assessments;

· the headteacher to monitor annual reports to parents.

Review
The subject leader is responsible for reporting to the governors’ curriculum committee about the quality of its implementation and its impact on standards.  In the light of this, policy amendments may be made when it is reviewed.
